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2021 AERA SEL SIG 

  Conference Session Overview 
 
Thursday, April 21, 2022 

8:00 to 9:30 pm PDT, Symposium 
Culturally Relevant Embodied and Social-
Emotional Learning in Asian, African, and North 
American Contexts 
Marriott Marquis San Diego Marina, Floor: North 
Tower, Ground Level, Pacific Ballroom 21 

4:15pm to 5:45pm PDT, Symposium 
From Research to Practice: Promoting Social and 
Emotional Learning Skills for All Students Through 
Innovative Social Inclusion Programming 
Marriott Marquis San Diego Marina, Floor: North 
Building, Lobby Level, Marriott Grand Ballroo

 
Friday, April 22, 2022 

11:30am to 1:00pm PDT, Paper Session  
Critical and Transformative Perspectives on Social 
and Emotional Learning 
Manchester Grand Hyatt, Floor: 2nd Level, Harbor 
Tower, Seaport Ballroom C 
 
 
 

2:30 to 4:00pm PDT, Roundtable Session  
The Importance of Teachers in Social and 
Emotional Learning 
San Diego Convention Center, Exhibit Hall B 
 
6:00 to 7:30pm PDT, Business Meeting 
Social and Emotional Learning SIG (#170) 
Manchester Grand Hyatt, Floor: 2nd Level, 
Harbor Tower, Seaport Ballroom C 

Saturday, April 23, 2022 

8:00 to 9:30am PDT, Paper Session 
Social and Emotional Learning in Professional 
Development 
Manchester Grand Hyatt, Floor: 2nd Level, Harbor 
Tower, Seaport Ballroom A 
 

2:30 to 4:00pm PDT, Symposium 
How Did Social and Emotional Learning Support 
Educators of Students With Learning Differences 
During the 2020–2021 School Year? 
Manchester Grand Hyatt, Floor: 2nd Level, Harbor 
Tower, Harbor Ballroom I 

 
 
Sunday, April 24, 2022 

8:00 to 9:30am PDT, Roundtable Session  
Social and Emotional Learning Intervention 
Analyses 
San Diego Convention Center, Exhibit Hall B 
 
9:45 to 11:15am PDT, Poster Session  
Social and Emotional Learning SIG Poster Session 
AERA Virtual Poster Rooms, AERA Virtual Poster 
Room 1 
 
 
 

2:30 to 4:00pm PDT, Symposium  
Creating Good Human Beings: New Perspectives 
on Cultivating Ethical Character in Expeditionary 
Learning Education Middle Schools 
Manchester Grand Hyatt, Floor: 2nd Level, Harbor 
Tower, Harbor Ballroom G 
 
2:30 to 4:00pm PDT, Poster Session  
Social and Emotional Learning SIG Poster Session 
(San Diego) 
San Diego Convention Center, Floor: Upper Level, 
Sails Pavillion 
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Monday, April 25, 2022 

8:00 to 9:30am PDT, Roundtable Session  
Language and Communication Considerations With 
Social and Emotional Learning 
SIG Virtual Rooms, SIG-Social and Emotional 
Learning Virtual Roundtable Session Room 
 
9:45 to 11:15am PDT, Symposium  
Motivating the Social and Emotional Learning 
Field Forward Through Equity 
SIG Virtual Rooms, SIG-Social and Emotional 
Learning Virtual Paper Session Room 
 
11:30am to 1:00pm PDT, Roundtable Session 
Quantitative Assessment and Evaluation of Social 
and Emotional Learning Outcomes 
San Diego Convention Center, Exhibit Hall B 

2:30 to 4:00pm PDT, Paper Session  
Social and Emotional Learning During the 
Pandemic 
Manchester Grand Hyatt, Floor: 2nd Level, Harbor 
Tower, Harbor Ballroom I 
 
4:15 to 5:45pm PDT, Roundtable Session 
Cultural Explorations of Social and Emotional 
Learning 
SIG Virtual Rooms, SIG-Social and Emotional 
Learning Virtual Roundtable Session Room 
 
 
 
 

 
Tuesday, April 26, 2022 

4:15 to 5:45pm PDT, Paper Session 
Social and Emotional Learning and Educator 
Preparation 
Virtual Rooms, SIG-Social and Emotional Learning 
Virtual Paper Session Room 
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2022 AERA SEL SIG 
Detailed Program 

Note: Sessions organized by our SIG. Please check the program on AERA website for more details. 
 

Culturally Relevant Embodied and Social-Emotional Learning in Asian, African, and North American Contexts 
 

Thursday, April 21, 2022, 8:00am to 9:30am PDT (11:00am – 12:30pm EDT) - Symposium 
Marriott Marquis San Diego Marina, Floor: North Tower, Ground Level, Pacific Ballroom 21 

Chair: Jeffrey Liew, Texas A&M University - College Station 
Discussants: Tracy L. Spinrad, Arizona State University & Michael Sulik, Stanford University 

 
This symposium includes 4 papers that addresses why efficacious SEL programs are ones that are culturally responsive, 
situated, and embodied. Specifically, we draw on prior research from developmental and learning sciences including work 
on situated and embodied learning, as well as sociological and anthropological work. Paper 1 presents a case for why SEL 
needs to be culturally responsive if schools want to promote educational equity. Paper 2 uses a mixed-method approach to 
inform culturally-relevant SEL for Syrian refugee youth in the U.S. Papers 3 and 4 present how situated and embodied 
learning processes could be incorporated into social emotional learning in Japan and in South Africa, respectively, and 
explores what SEL could look like in Asian and South African contexts. 
 
 

Why Social Emotional Learning Needs to Be 
Culturally Responsive if Schools Want to Promote 

Educational Equity 
 

Samantha Dyanne Aguilar & Jeffrey Liew  
Texas A&M University - College Station 

 
In this paper, we discuss the importance of adapting SEL 
practices and assessment of social competencies to meet 
the developmental and educational needs of diverse 
learners that are in North American early education 
settings. As the number of multicultural youth in the 
United States and Canada continues to increase, early 
education classrooms reflect the expanding culturally 
and ethnically diverse population (Li, 2000; Vespa et al., 
2020). Thus, for children in the United States and 
Canada to gain the social and emotional skills needed to 
develop and succeed in their society, socio-emotional 
learning must reflect the diverse socio-cultural make-up 
of North American contexts at large. 
 
Given the multicultural and multiracial composition of 
many North American schools and classrooms, young 
children’s early social interactions will involve 
cognitive, physical, and emotional interactions with 
peers from different cultural backgrounds. It follows that 
through these peer interactions, children will likely by 
exposed to others whose language, norms, and/or values 
differ from their own. For children with bi- or multi-
cultural backgrounds, the pressures to assimilate to the 
dominant sociocultural norms will likely be high as they 
strive to be viewed as socially accepted, appropriate, or 
competent (Kowalski, 2003). As such, the demand to 
assimilate becomes the responsibility of the minority 

child, as they are expected to participate and engage in 
social practices reflecting a culture (i.e., the dominate 
socio-cultural norms) that may not reflect their lived 
experiences at home. For minoritized youth, the inability 
to exhibit the social emotional skills of the dominant 
culture is viewed as socially incompetent or deficient. 
This narrow and rigid expectation of what social 
competence, adjustment, and learning looks like based 
on a single mainstream culture inherently marginalizes 
children raised in cultural minority homes and instead 
fosters a cultural deficit perspective for these children 
(Garcia Coll et al., 2000). 
 
We advance the argument that to promote educational 
equity, it is critical for schools that serve multicultural 
families to implement SEL curriculum that includes the 
values and goals of families from culturally diverse and 
marginalized backgrounds. SEL curriculum that are 
aligned with the lived experiences and histories, as well 
as the authentic activities, contexts, and cultures, of the 
learners will increase the likelihood that SEL skills will 
be adopted and practiced in students’ everyday lives. For 
this form of SEL curriculum to be effective in 
multicultural contexts, students, teachers, and key 
community members must all be included as 
stakeholders who are empowered to co-create a 
curriculum with shared values, norms, and practices that 
reflect the multicultural composite of the school 
community (Niemi, 2020). This type of framework and 
approach will foster authentic school-family-community 
partnerships to develop and will promote safe, healthy, 
and inclusive school environments for all members of 
the community (Mahoney et al., 2020).

https://www.aera.net/Events-Meetings/Annual-Meeting
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Using Mixed-Method Data to Inform Culturally 
Relevant Social-Emotional Learning for Syrian 

Refugee Youth 
 

Sarah Kathleen Ura1 & Ana d'Abreu2 

1Texas A&M University - College Station & 2Children's 
Hospital of Orange County 

 
In this paper, we discuss how mixed-method data can be 
utilized to develop culturally-relevant SEL programming 
using data form Syrian refugee youth and their parents 
who have resettled in the US. 
 
Since 2011, war in Syria has displaced families across 
multiple continents, who are now living as refugees. The 
U.S. alone has resettled over 18,007 Syrian refugees, 
59% of which are under the age of 21 (Zong & Batalova, 
2017). Syrian refugee children enter school having 
experienced trauma, poverty, and loss while adjusting to 
new culture, language, curriculum, and social norms. 
Social-emotional learning (SEL) shows promise in 
helping students navigate the social, emotional, and 
academic hurdles experienced in school (Durlak et al., 
2011). However, use of traditional SEL programs may 
not be culturally relevant and may neither address Syrian 
refugee students’ needs nor capitalize on their unique 
strengths. Thus, SEL programming must be culturally 
adapted to be effective. 
 
Previous scholars highlighted the need for mixed-
method data collection to address the unique and 
comprehensive needs of minority populations (Karasz & 

Singelis, 2009). Using a trauma-focused SEL 
framework, we will examine quantitative data on 15 
Syrian youths’ social-emotional functioning, 
internalizing and externalizing behavior, acculturative 
stress, along with qualitative analysis of focus group 
data from Syrian refugee youth and their parents to 
understand students’ current functioning. We will 
discuss how this data can be integrated into culturally-
relevant SEL program recommendations for this set of 
students. 
 
Participants, ages 10-17, were recruited from two 
community-based refugee resettlement centers in the 
southern United States. Parents completed Arabic-
translated versions of the Social Emotional Assets and 
Resilience Scales (SEARS-A), Child Behavior Checklist 
(CBCL), and the Coping with Acculturative Stress in 
American Schools (CASAS) scales. Additionally, at 
each center, qualitative interviews and focus groups 
were conducted in Arabic with parents (11) and children 
(14) separately. Transcripts were transcribed and 
analyzed for themes using a phenomenological lens. 
In the presentation, we will use descriptive statistics and 
their relation to normed mean scores and standard 
deviations for each quantitative measure to provide a 
general snapshot of student functioning. We will then 
discuss focus group themes and triangulate with scale 
data to gain a fuller picture of student strengths and 
needs. Finally, we will demonstrate how to integrate data 
into recommendations for culturally-relevant SEL 
program components that fit the specific needs of these 
students. 

 
 

Social Emotional and Embodied Learning in 
Japanese Sociocultural Contexts 

 
Akiko Hayashi 
Keio University 

 
In this talk I focus on how situated and embodied 
learning processes could be incorporated into social 
emotional learning in various geographic locations and 
cultures, particularly in Japan. Using examples from my 
own research as well as literature, I argue that culture 
matters in SEL. This argument builds on mixture of 
scholarship in the fields of cultural psychology, 
anthropology, and comparative education, writing that 
have made an argument for the value of culture in child 
development and early learning. 
 
While Social Emotional Learning is a relatively new 
concept in Japan, Japanese parents and early childhood 
educators highly value and emphasize social-emotional 
development for young children. In Japanese preschools, 

social-emotional development is considered and seen as 
a set of experiences that are tied to embodied learning 
processes. Hayashi and Tobin (2015) discussed how 
activities such as peer play or peer interactions are 
connected to embodied emotions and embodied learning 
in Japanese preschools. Japanese young children 
frequently transfer forms of emotional exchange learned 
at home with their family members to their interactions 
with their classmates in preschool. The embodiment of 
emotions can be observed when children engage in peer 
aggression in the classroom or on the playground, 
including behaviors such as biting, screaming, hitting, 
kicking, or fighting. 
 
Japanese preschool teachers emphasize giving children 
experiences not only of feelings such as sadness, anger, 
and frustration, but also of feelings that are more directly 
sensory, such as hunger, tiredness, and being cold, dirty, 
and wet. As Eyal Ben-Ari (1997) and Daniel Walsh 
(2002; 2004) have emphasized, there is a premium in 
Japanese preschools on embodied experiences including 
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running, jumping, and climbing; fighting; engaging with 
the natural world; and gathering so close together that 
bodies touch, which Ben-Ari calls “grouping” that is 
consistent with Japanese collectivist culture. This 
closeness or “grouping” is also reflected in the practice 
of co-sleeping, where parents and children sleep in 
sensory proximity to one other. Through these activities 
and practices, children develop a sense of membership in 
Japanese society. 
 
What Japanese children need to learn is not simply a 
formality but alterations of conduct in different 
situations (e.g., self-awareness, self-management, and 
social-awareness skills): in formal and informal 

contexts; with insiders and with outsiders; in different 
places (temples vs. baths); in different parts of the same 
place (front vs. rear doors of houses); and at different 
times (the ceremonies that open and close events vs. 
during the events themselves). Japanese employ formal 
and informal registers, both linguistically and with their 
bodies. Children are required to identify the context, 
know what words and bodily movements are appropriate 
to that context, and then use the appropriate words and 
movements. Japanese preschools present young children 
with a variety of temporal, spatial, and situational 
contexts, calling for a variety of language registers and 
modes of bodily comportment. 

 
 

Social Emotional and Embodied Learning in South 
African Sociocultural Contexts 

 
Juliet Nyanamba 

Texas A&M University - College Station 
 
In this presentation I describe how situated and 
embodied learning processes could be incorporated into 
social emotional learning in various the South African 
sociocultural context. Similar to Japan, social-emotional 
development is highly valued. In South Africa, Early 
Childhood Development (ECD) programs are designed 
as partnerships between parents, teachers, and health 
professionals to support children’s social-emotional 
development. In South African early childhood 
education, ECD programs were originally designed as a 
way to narrow the socioeconomic inequality gap that 
existed at the end of apartheid in 1994 by improving 
school readiness for all children in South Africa 
(Atmore, 2013). Quality ECD programs have been 
shown to be effective in fostering children’s social-
emotional development by providing optimal learning 
environments for children to develop or learn social-
emotional competencies. Thus, ECD programs in South 
Africa serve some of the aims of SEL programs that 
have been implemented in North America.  
 
In a study on South African stakeholders’ account of 
early childhood developmental milestones, Dawes et al. 
(2004) found similarities and differences in the 
expectations between South Africa and those in the U.S. 
Cross-cultural differences in the standards for specific 
behaviors were seen. The indigenous way of learning in 
Sub-Saharan Africa supports children’s social-emotional 
development by embedding embodied learning into 
“family traditions, daily routines and social and 
community life” (Pence & Nsamenang, 2008, p. 22). 
Through these authentic and embodied learning 
activities, children are expected to engage in self-

directed learning or to learn by observing and then by 
doing, including participating in social and economic 
activities that are set up as ‘work-play’ (Chikovore et al., 
2012). These types of authentic and embodied learning 
activities offer rich opportunities to learn and practice 
social-emotional skills. For example, children develop 
social awareness and respect for others as they take turns 
while following the order of seniority, including 
showing deference to their elders. This highlights that 
these social-emotional skills are learned in the informal 
learning environments of the home rather than through 
school-based SEL or in the formal learning 
environments of the classroom or at school.  
 
Another example of culturally responsive, embodied 
social-emotional learning in the South African context is 
through participation in community-based activities such 
as storytelling sessions (Chikovore et al., 2012). 
Through storytelling and folktales, children learn about 
key social-emotional competencies, including fairness 
and gratitude, developing their social awareness and 
responsible decision-making skills. Furthermore, South 
African folktales are told in ways that involve embodied 
learning so that children are actively involved and 
required to listen and follow instructions as they usually 
involve responses from the children (i.e., antiphony or 
call-and-response). According to Chikovore et al. 
(2012), these group-based forms of learning support the 
cultural principle of Ubuntu (the “capacity in African 
culture to express compassion, reciprocity, dignity, 
harmony, and humanity in the interests of building and 
maintaining community” p. 306) whereas formal 
schooling tend to teach practices that are more consistent 
with individualism. Thus, South African children learn 
social emotional competencies through ECD programs 
and through authentic and embodied learning activities 
that promote Ubuntu. 
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From Research to Practice: Promoting Social and Emotional Learning Skills for All Students Through Innovative 
Social Inclusion Programming 

 
Thursday, April 21, 4:15 to 5:45pm PDT (7:15 to 8:45pm EDT) - Symposium 

Marriott Marquis San Diego Marina, Floor: North Building, Lobby Level, Marriott Grand Ballroom 3 
Chair: Rob Schamberg, Collaborative for Academic, Social, and Emotional Learning 

Discussant: Burhan Ogut, American Institutes for Research 
 
This symposium brings together three presentations to discuss the positive impacts of an innovative, school-wide social 
inclusion program on social-emotional learning (SEL) and academic outcomes for students with and without intellectual 
disabilities (ID). Special Olympics Unified Champion Schools (UCS) brings students with and without ID together 
through inclusive sports and leadership opportunities, and whole school events. Through a research to practice lens, this 
session will bring together a diverse group of presenters who will speak to correlates of UCS on SEL outcomes, spillover 
effects of UCS on broader academic outcomes, and professional development to support school staff to intentionally 
target SEL skills in UCS activities. 
 

Unified Champion Schools: Promoting Positive 
Social-Emotional Learning Outcomes for Students 

With and Without Intellectual Disabilities 
 

Ashlyn Smith1 & Andrea Cahn2 

 1Special Olympics International & 2Special Olympics 
 
Special Olympics Unified Champion Schools (UCS) is a 
three-component, innovative, education-based strategy 
for youth-driven social change, establishing a general 
standard of respect, acceptance, and inclusive school 
environments for students with and without intellectual 
disabilities (ID). Building on the ecological model of 
social inclusion (Simplican, et al., 2015), UCS exerts its 
effects through the promotion of interpersonal 
relationships and participation within the school 
community. Findings from annual evaluations indicate 
that the UCS program promotes skills in areas of 
personal growth including identity development, 
interpersonal skills, teamwork, and social skills – all 
skills related to social-emotional learning (SEL). 
Research suggests that SEL skills are bolstered when 
they are "learned, supported, and valued in a range of 
contexts" (Jones & Bouffard, 2012), of which 
extracurricular activities have emerged as a setting 
where students have natural opportunities to learn or 
practice the core competencies of SEL. Importantly, 
extracurriculars offer opportunities for all types of 
students to interact, get to know one another, and 
develop social and emotional skills (Siperstein et al., 
2019).  
 
This presentation presents data describing the impact of 
UCS participation on SEL skills using a mixed methods 
approach. Structural equation modeling was used to 
assess the impact of UCS on self-reported SEL skills 
(social awareness and relationships skills) for middle 

and high school students (N = 2,381) who participated in 
UCS. Comparisons were made between students who 
reported intense (two or more core activities including 
Unified Sports or Unified Club) vs moderate (one core 
activity, or two or more activities, not including Unified 
Sports or Unified Club) participation. Both Unified 
Sports and Unified Club indirectly impacted SEL skills 
through increased visibility of, and social interactions 
with students with ID in middle school (Sports, B = .20, 
p < .01; Club, B = .19, p < .01) and high school (Sports, 
B = 1.68, p < .01; Club, B = .91, p < .05). The impact 
was greatest for students reporting more intense 
participation as there were more opportunities to see and 
interact with their peers with ID which, in turn, led to 
enhanced social-emotional competencies. To 
complement student perspectives on their own social and 
emotional development, interviews with school staff (N 
= 27) including administrators, general education 
teachers, and counseling/guidance staff who oversee 
Unified Sports and Unified Club were also assessed to 
understand how these activities might promote SEL 
skills. School staff reported that that these activities 
teach students to be aware of other people’s feelings, put 
themselves in other people’s shoes, develop friendships, 
and display empathy – all skills that are central to the 
development and enhancement of SEL. 
 
These data provide preliminary evidence that the 
inclusive spaces created by Special Olympics UCS 
allows students with and without ID to get to know each 
other in collaborative, goal-oriented environments where 
SEL is an outcome of these inclusive activities and 
interactions. Importantly participation in UCS provides 
equitable access to SEL curricula for students with ID 
who are traditionally not included in SEL-focused 
school activities. 
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Special Olympics Unified Champion Schools 
Program and Student Academic and Behavioral 

Outcomes 
 

Michelle Yin1, Garima Siwach2, & Aditi Pathak2 
 1Northwestern University & 2American Institutes for Research 
 
Lack of social inclusion and peer support are strong 
predictors of disengagement during school, leading to 
poor social emotional skills and academic achievement, 
and eventually higher likelihood of dropping out of 
school, especially for students with intellectual 
disabilities. The current view of social inclusion, 
reflecting both interpersonal relationships and 
community participation, calls for a broader whole-
school approach. The Special Olympics Unified 
Champion Schools (UCS) program addresses this 
imperative and aims to integrate students with ID into 
the core of school communities through three 
interrelated components: Unified Sports, Inclusive 
Youth Leadership, and Whole-School Engagement. All 
three components bring together students with and 
without ID, providing opportunities for greater 
interactions and the formation of more meaningful 
relationships and a more social inclusive school 
environment (Siperstein et al., 2019). Studies have 
shown that the UCS model is correlated with improved 
social emotional and learning skills which might in turn 
to lead to improved academic outcomes.  
 
Much of the literature has either examined the impact of 
social inclusion programs on behavioral outcomes or the 
impact of academic inclusion on academic outcomes. 
Given the well-documented relationship between social 
cohesion and school engagement as well as academic 
achievement, we hypothesize that the whole school 
social inclusion program, the UCS program, may lead to 
positive spillover effects on students’ academic 

performance. The current study uses individual-level 
student administrative data from North Carolina and 
UCS implementation data from Special Olympics, to 
estimate the impact of the UCS program on student 
academic (standardized test scores, high school GPA, 
and high school exit) and behavioral (absenteeism, 
suspension/expulsion) outcomes. We exploit variation in 
UCS implementation timing across schools in North 
Carolina in a Difference-in-Differences framework to 
estimate the impact of UCS on target outcomes for 
students with ID, students with other type of disabilities, 
and those without disabilities.  
 
We find that cumulative exposure to the UCS program 
leads to improved academic achievement for students 
with ID, students with other type of disabilities, as well 
as students without disabilities. The impact is strongest 
for students with ID. One additional year of UCS 
exposure led to an increase in end-of-grade standardized 
math scores by 0.03 standard deviations for students 
with ID, 0.01 standard deviations for both students with 
other disabilities and students without disabilities. An 
additional year of UCS exposure was associated with an 
increase of 0.04 and 0.01 standard deviations in reading 
test scores for students with ID and students with other 
disabilities respectively. For high school students, one 
additional year of UCS exposure leads to an increase in 
GPA by 0.08 points for students with ID, 0.02 points for 
students with other disabilities, 0.03 points for students 
without disabilities. In addition, longer UCS exposure 
leads to small decreases in absenteeism for all types of 
students and lower probability of disciplinary incidents 
for students with other disabilities and students without 
disabilities. For high school students with ID, 
cumulative exposure decreased the likelihood of 
suspension or expulsion by 0.7 percentage points, 
approximately 4 percent of the baseline rate. 

 
 
Social and Emotional Learning (SEL) in Practice: A 

Teacher Training Module for Intentional SEL in 
Inclusive High School Sports 

 
Holly Jacobs, Despoina Lioliou, & Margaret Mackin 

University of Massachusetts - Boston 
 
As the presentations in this symposium demonstrate, 
participating in UCS sports and leadership activities has 
many positive benefits for students with and without 
intellectual disability (ID), from social and emotional 
learning (SEL) to academic and behavioral outcomes. 
Considering recent research demonstrates an exponential 
growth in students’ SEL needs today (Twenge et al., 
2019), intentionality in schools’ SEL practices is 

essential because it can maximize students’ learning 
(Blyth et al., 2017). For adults supporting students’ SEL 
development, training on intentional SEL provides 
necessary guidance and builds adults’ competence 
(Donahue-Keegan et al., 2019). Yet, learning how to 
support students’ SEL is rarely prioritized in teacher 
preparation/PD courses (Buchanan et al., 2009; 
Schonert-Reichl et al., 2015), which exacerbates existing 
equity issues in education around accessible and 
meaningful SEL opportunities for all students, including 
those with ID. Quality professional development (PD) 
can lead to more frequent use of new instructional 
techniques (Desimone et al., 2002) that benefit students.  
 
This presentation shares a PD module developed to train 
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school staff to implement activities that intentionally 
target SEL skills with students with and without ID on 
inclusive school sports teams. Three working groups 
collaborated with the researchers developing the module: 
Unified Sports coaches (four coaches with 5-10 years of 
coaching experience), an expert advisory group (nine 
national experts in SEL, PD, and disability), and Special 
Olympics (ten staff with expertise in sport education, 
youth leadership, and evaluation). The PD is centered on 
understanding SEL within a sports context, its 
importance for youth with and without ID, and its role in 
supporting positive adult-student relationships. Further, 
the PD trains school staff on how to implement specific 
SEL-focused activities with their team and provides 
them with a set of “activity cards” as a resource. 
 
The module and associated materials were drawn from 
and align with the Collaborative for Academic, Social, 
and Emotional Learning SEL framework (CASEL, 
2020). As such, the training and materials highlight all 
five CASEL domains including self-reflection (self-
awareness), perseverance (self-management), goal 
setting (self-management), respect for others (social 

awareness), team building (relationship skills), and 
problem solving (responsible decision-making). 
Moreover, the training components align with the 
Learning Policy Institute and US Department of 
Education recommendations on effective teacher PD and 
online professional learning (for virtual delivery due to 
COVID-19) to ensure quality (Darling-Hammond et al., 
2017; Office of Education Technology, 2014). 
 
Initial piloting of the module with Unified Sports 
coaches (n=11) indicated an engaging training (average 
rating: 4.5 out of 5), with every coach praising the 
structure as more engaging than most other PD they 
have attended. The most common takeaway reported 
(86%) was the need to make SEL intentional as part of 
their coaching pedagogy, with most coaches (71%) 
mentioning the value of the specific SEL-focused 
activities taught in the training and all coaches reporting 
confidence in their ability to implement the activities 
with their teams. Attendees of this symposium will hear 
directly from coach panelists about their experiences and 
perceived benefits of this type of PD and receive the 
activity cards resource to take home. 
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Critical and Transformative Perspectives on Social and Emotional Learning 
 

Friday, April 22, 11:30am to 1:00pm PDT (2:30 to 4:00pm EDT) - Paper Session 
Manchester Grand Hyatt, Floor: 2nd Level, Harbor Tower, Seaport Ballroom C 
Chair: Joni Schwartz-Chaney, City University of New York - LaGuardia College 

Discussant: Tiffany Hollis, Coastal Carolina University 
   

Educator Freedom Dreams: Humanizing Social and 
Emotional Learning Through Racial Justice 

 
Dena Simmons, Jey Blodgett, Meiko Lin1, Miriam Miller2,  & 

Shauna Tominey 
1Layola University Chicago & 2The University of British 

Columbia 
 
Social and emotional learning (SEL) has been identified 
as one approach to alleviate the stressors of systemic 
racism and a global pandemic; however, SEL is not 
enough. From a Critical Race Theory perspective, we 
conducted a survey (N=258) exploring educators’ 
perceptions of SEL, racial justice (RJ), and RJ in 
practice using a deductive approach to apply initial in-
vivo codes followed by thematic analysis. Findings 
highlight that educators view SEL as a framework for 
humanity that must be antiracist. Educators stressed that 
RJ be embedded across the educational system, viewing 
both SEL and RJ as ongoing processes that center 
healing and humanity. Implications are discussed toward 
dismantling white supremacy structures in education 
through the co-creation of a humanizing SEL approach. 
 

Teacher Transformative Social and Emotional 
Learning (SEL) as a Foundation for Student 

Transformative SEL 
 

Madora Soutter1 & Joanna Timmerman2  
1Villanova University & 2Eastern University 

 
Transformative social and emotional learning (Jagers et 
al., 2019), a form of social-emotional learning 
specifically focused on equity, is an important part of 
student overall well-being and success. However, there 
is limited research on how to effectively prepare teachers 
to bring SEL to their classrooms, especially SEL 
grounded in social justice. In order to contribute to the 
growing field of teacher training in social-emotional 
learning, this qualitative study explores teacher 
perceptions of their own preparedness in this area. 
Findings reveal that teachers saw their own 
transformative SEL as a key factor in supporting 
students’ transformative SEL, highlighting the 
importance of holistic teacher preparation that focuses 
on the social-emotional development of teachers 
themselves. 

Impact of Social-Emotional Learning on Critical 
Consciousness 

 
William Walker1 & Greyson Newton 

1Texas A&M University - College Station 
 

This literature review used the results and conclusions 
from 6 SEL meta-analyses that provided the data and 
qualitative reasoning to support our overview and 
reconceptualization of the current state of theoretical 
SEL knowledge in lower and higher education. To create 
an effective SEL environment, teachers must have an 
understanding of critical consciousness. A significant 
amount of research has been conducted into the theory 
and implementations behind SEL over twenty years; 
however, there is minimal research on the outcomes of 
SEL within the higher education curriculum. Based on 
our integrative literature review, we argue that 
integrating social-emotional learning in the curriculum is 
critical to developing an equitable education system and 
improving educators’ understanding of critical 
consciousness. 
 
Contextualizing Awareness: A Critical Examination 

of Mindfulness Interventions in Urban Schools 
 

Lindsay Romano 
New York University 

 
Mindfulness interventions are often used to support the 
social and emotional development of students and 
teachers by offering practices that heighten individual 
awareness and reduce mental health ailments such as 
anxiety and depression. Focusing on individual ailments 
without placing critical awareness on the injustices that 
cause these ailments, such as extreme inequities and 
disparities in schools, can perpetuate harm. This review 
provides a vital critique of the field of mindfulness in 
urban education to consider how race and disability are 
and are not addressed in the research. The interventions 
will be analyzed through the lenses of Critical Race 
Theory and Disability Studies (DisCrit) to uncover 
potential detrimental effects of interventions conducted 
without broader contextual considerations and critical 
perspectives.
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The Importance of Teachers in Social and Emotional Learning 
 

Fri, April 22, 2:30 to 4:00pm PDT (5:30 to 7:00pm EDT) - Roundtable Session 
San Diego Convention Center, Exhibit Hall B 

Chair: Nancy Norman, Vancouver Island University 
 
 
Students' Social and Emotional Competency Profiles 

and Their Relations to Sociodemographics and 
Teacher Beliefs 

 
Iksang Yoon & Roger D. Goddard  

The Ohio State University 
 
Social and emotional competency is a complex and 
multi-dimensional construct because each of its domains 
can manifest differently in students. The purpose of this 
study was to identify social and emotional competency 
profiles characterizing U.S. elementary school students 
by adopting a person-centered approach that recognizes 
such nuance. We employed survey reports from students 
(N = 2,926) and their teachers (N = 142) from 14 
elementary schools in a Midwestern state. The results 
demonstrated five distinct profiles based on six domains 
of social and emotional competency (i.e., compassion, 
emotion regulation, grit, growth mindset, hope, sense of 
belonging). These profile memberships were 
significantly associated with students’ socio-
demographic characteristics as well as their teachers’ 
level of comfort with emphasizing social and emotional 
learning. 
 

The Relationship Between Teacher Factors and 
Social and Emotional Learning Program 

Implementation 
 

Tonje Mari Molyneux1, Kimberly A Schonert-Reichl2, Eva 
Oberle1, & Deborah L. Butler1 

1The University of British Columbia & 2University of Illinois 
at Chicago 

 
Through social and emotional learning (SEL), children 
can develop the social-emotional competence necessary 
for navigating challenging futures. School-based SEL 
programs can help, but outcomes are inconsistent. 
Teachers typically deliver SEL programs; thus, some 
research has explored factors that might affect teachers’ 
ability to implement SEL programs well. Two studies 
were conducted to explore the relationship between 
teacher factors and SEL program implementation 
quality. Study 1 found that the number of lessons in 
different programs was related to implementation 
quality, with more lessons leading to poorer quality. 
Study 2 found that teachers’ stress symptoms increased 
after delivering an SEL program, and their beliefs about 
their teaching efficacy decreased. Together, these 

findings suggest that teachers need support to implement 
SEL programs well. 
 

Social and Emotional Learning of Teachers: 
Relationships and Meaning-Making 

 
Stacy Pulice, Rebeca Mireles-Rios, & Courtney Wright 

University of California - Santa Barbara 
 
The promotion of structuring schools that are inclusive 
to the social emotional wellbeing of teachers is 
imperative for both teacher and student success. 
Teachers who work in an emotionally supportive 
environment are able to develop well rounded social 
emotional regulation skills that contribute to their overall 
success as educators. The purpose of this study is to 
examine recurring themes expressed by 87 high school 
teachers during in-depth semi-structured interviews. The 
findings of this study revealed two major themes related 
to teacher wellbeing and teacher Social and Emotional 
Learning: Relationship Building and Meaning Making 
through Autonomy and have implications for how we 
think about taking care of teachers. 

 
The Role of Teachers' Self-Compassion in Reducing 

Burnout and Promoting Positive Approaches to 
Student Behavior 

 
Mackenzie N. Wink1, Maria D. LaRusso2, & Alexandria 

Josephine Tomkunas1 
1University of Connecticut – Storrs & 2Harvard University 

 
Teachers report student misbehavior as a major stressor. 
Because teachers’ stress has significant negative impacts 
for both educators and their students, supporting 
teachers’ psychological well-being should be a priority. 
Though previous research has found many factors that 
improve teacher stress and well-being, including positive 
relationships, reduced student misbehaviors, and having 
self-compassion, little is known about how teachers’ 
self-compassion impacts their approaches to managing 
behavior. Analyses from the current study indicate that 
self-compassion significantly predicts outcomes 
including positive mindsets about behavior, confidence 
to manage behavior, and use of positive strategies. Self-
compassion also negatively predicted levels of teacher 
burnout and conflictual relationships with students. 
These findings have implications for supporting teacher 
well-being and promoting positive and effective 
approaches to handling misbehavior.
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Social and Emotional Learning in Professional Development 
 

Saturday, April 23, 8:00 to 9:30am PDT (11:00am to 12:30pm EDT) - Paper Session 
Manchester Grand Hyatt, Floor: 2nd Level, Harbor Tower, Seaport Ballroom A 

Chair: Jasmine Williams, Instagram Research 
Discussant: Marie Byrd, University of South Florida Sarasota-Manatee 

 
 

Leading Social-Emotional Learning 
 

Marco A. Nava, Delia Estrada, & Susan Ward Roncalli  
Los Angeles Unified School District 

 
A growing body of research demonstrates that when 
evidence-based social-emotional learning programs are 
well implemented, student academic achievement and 
wellbeing increase. In a Large Urban School District 
(LUSD) in Southern California, a shift to promote more 
evidence-based SEL programs, policies, and practices 
has taken place. To aid in moving the work to scale, a 
professional development for administrators, Leading 
Social-Emotional Learning, was developed and enacted 
to assist administrators in creating and sustaining healthy 
SEL ecologies. The COVID-19 pandemic and 
subsequent school closures highlighted the urgent need 
for a renewed focus on SEL practices. Potential 
implications for higher student achievement and 
wellness outcomes are possible. 
 

Reimagining Professional Development for Social 
and Emotional Learning 

 
Miriam Miller, Leyton Schnellert, & Deborah L. Butler 

The University of British Columbia 
 

Social and emotional learning (SEL) is recognized as a 
relevant approach to cultivate 21st Century, lifelong 
learners. Indeed, hundreds of SEL programs exist to aid 
educators as they strive to support their students’ holistic 
development (Greenberg, Domitrovich, Weissberg, & 
Durlak, 2017). Yet many educators are unsure how to 
apply SEL within classroom routines and curricular 
areas beyond an SEL program. Further still, SEL 
professional learning for educators is limited in its 
scope. Although there has been an extensive focus on 
SEL programs in both research and practice, very few 
studies explore effective professional development for 
embedded SEL instruction. This study explores the role 
of on-going, collaborative professional development in 
supporting educators to reimagine and apply SEL-
promoting practices in their classrooms. 

Compassion Fatigue, Secondary Traumatic Stress, 
and Vicarious Traumatization Training for 

Professionals Working With Children and Youth: A 
Systematic Literature Review 

 
Helen Min 

University of Virginia 
 

Research demonstrates that caring professionals, such as 
social workers, counselors, psychologists, and teachers 
who provide support to youth with trauma experiences 
may be at risk for adverse symptoms of empathy-based 
stress (EBS). Given the increased concern about the 
impacts of trauma among students and EBS among 
workers in school contexts highlighted in the COVID-19 
pandemic, this paper reports the results of a robust 
systematic literature review of studies that have explored 
EBS training for professionals working with children 
and youth 3-18 years of age to see which elements, if 
any, might be useful for teacher professional learning 
and to develop analysis-informed recommendations for 
research to support teachers at risk for EBS. 
 

Culturally Responsive Social and Emotional 
Learning Interventions: Implementation and 

Outcomes 
 

Tabitha Reynolds 
The University of Texas at Austin 

 
This literature review examines studies that have 
implemented culturally responsive social and emotional 
learning interventions in public schools. Few literature 
reviews examine these studies. To address this gap, I 
examine the outcomes and implementation these studies. 
The review of these studies revealed that the social and 
emotional and culturally responsive measurements had 
positive outcomes, while, for most studies, 
implementation approaches were similar across the 
studies. Overall, these studies show that culturally 
responsive is a useful resource for students of color, but 
further research is needed to benefit more students.
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How Did Social and Emotional Learning Support Educators of Students With Learning Differences During the 
2020–2021 School Year? 

 
Sat, April 23, 2:30 to 4:00pm PDT (5:30 to 7:00pm EDT) – Symposium 

Manchester Grand Hyatt, Floor: 2nd Level, Harbor Tower, Harbor Ballroom I 
Chair: Christina Cipriano, Yale School of Medicine 

 
Despite students with learning differences being disproportionately impacted by the interruptions resulting from the 
COVID-19 pandemic, little attention has been given to their educators. This session presents evidence from a study of 
educators of students with learning differences during the 20-21 school year and unpacks the role that social and 
emotional learning (SEL) played in supporting them through the myriad of challenges they and their students faced. 
Presentations will include data on the affective experiences of educators and paraprofessionals as they moved across the 
school year, and data from a barriers analysis of a prominent universal SEL intervention, including how educators of 
students with learning differences utilized the program to support their students and themselves during this time. 
 
 
Affective Experiences of Educators of Students With 

Learning Differences During the COVID-19 
Pandemic 

 
Abigail Eveleigh, Christina Cipriano, & Lauren Hunter Naples 

Yale School of Medicine 
 
Background. Research conducted in Summer 2020 
revealed that educators of students with learning 
differences (sLD) were feeling a continuum of emotions 
early in the COVID-19 pandemic and the shift to 
distance learning. Educators described how their 
relationships with colleagues, students and families had 
transformed (Authors, 2021). Objectives. Through the 
creation of monthly professional learning communities, 
we set out to explore the affective experiences of 
educators who work with sLD throughout the 20/21 
school year. Methods. We created three monthly 
professional learning communities with 17 educators 
from across the country who work with sLD. Each focus 
group session began with a check-in using a Mood 
Meter tool where educators were asked to plot one 
emotion to describe how they were currently feeling, 
with a subsequent discussion to further understand the 
sources of their affective experiences. Optional surveys 
sent out to participants throughout the school year also 
collected data on how their schools were serving their 
students each month, as well as items from the Educator 
Health Survey which gathered further data on their 
emotional experiences and their use of social-emotional 
regulation strategies. Initial Findings. A first look at the 

data from focus group transcripts and survey items 
revealed that educators of sLD have been feeling a wide 
range of emotions throughout this school year, with 
many unpleasant feelings being attributed to lack of 
planning for educators and their sLD, as well as stressors 
related to both health concerns and distance learning. 
Educators also shared many positive emotions, with 
these pleasant feelings often relating to connection with 
their colleagues and students. Data Analysis Plan. This 
study employed a convergent parallel (QUAN+QUAL) 
mixed methods research design. A thematic analysis is 
currently underway of focus group transcripts and open-
ended survey questions to identify the main themes, 
particularly in relation to both positive and negative 
emotional experiences. Exploratory analyses will be run 
to look at how the mode that educators were serving 
their students each month and their personal experiences 
with COVID-19 were associated with their emotional 
experiences. Significance. Educators of sLD are one 
group in the school environment that have been left out 
of many plans to return to the school buildings this past 
year. Prior to the pandemic, educators of students with 
learning differences were more likely to leave their 
profession and most likely to leave it sooner than their 
peers. The current study captures the affective 
experiences of this group of educators through building a 
community throughout the school year and examining 
their affective experiences and the sources of these 
during this time. Findings can inform additional support 
provisions and training schools can offer to support 
educators to thrive. 
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The Social Emotional Health of Paraeducators Early 
in the COVID-19 Pandemic 

 
Lauren Hunter Naples1, Christina Cipriano1, Abigail 

Eveleigh1, Melissa Stoffers1, & Tia Navelene Barnes2 
1Yale School of Medicine & 2University of Delaware 

 
Objectives. Preliminary research accounting for 
educators’ experiences at the onset of the pandemic 
(Authors, IP; Authors, 2020), does not account for the 
experiences of paraprofessionals—the educators who 
work most proximally with sLDs prior to the pandemic. 
The objective of this presentation is to disseminate key 
information for promoting the mental health and well-
being of all professionals across the school ecosystem, 
and draw attention to the need for greater resources that 
build resilience by harnessing emotions to cope in 
healthy and productive ways. Perspective(s). Promotion 
of paraprofessionals' SE health and well-being is vital 
for students and the broader school community. For 
example, education support professionals who feel more 
connected to the school community are also more likely 
to report intervening when they witness bullying 
(Bradshaw et al., 2011). Furthermore, successful 
implementation of school-wide change, such as for 
social and emotional learning (SEL), requires all 
community stakeholders to become agents of change 
(Brackett et al., 2019). This presentation examines the 
unique lived experiences of paraprofessionals to 
understand how they were feeling during the onset of the 
pandemic. Methods. This study employed a convergent 
parallel (QUAN+QUAL) mixed methods research 
design to capture paraprofessionals’ affective 
experiences and use of social and emotional learning 

(SEL) early in the pandemic. Evidence. Data were 
collected in partnership with the National Education 
Association across four weeks from mid-July through 
mid-August 2020 using a questionnaire that included 
both open and closed-end questions. A total of 175 
participants responded to at least one question in the 
survey. Results and Conclusions. The most frequently 
reported emotions were frustration, happiness, joy, and 
anxiety. Participants’ top sources of stress and 
frustration were attributed to a lack of communication, a 
lack of resources, an unwelcoming school community, 
and a mismanaged work environment. At the same time, 
participants’ top sources of joy and inspiration were 
attributed to interacting with students and colleagues, 
and cultivating new skills. When asked what schools 
could do better to promote their health and well-being, 
paraprofessionals emphasized increased communication, 
professional respect and recognition, and greater support 
attending to their physical, social, and emotional health 
needs. Significance. The disabling impact of the 
pandemic on our school systems point to the need for 
sustainable supports and resources for educators of 
sLDs. Given the critical role paraprofessionals play in 
their schools and students’ lives, systems can support the 
social, emotional, and professional experiences of 
paraprofessionals in the transition to a new school year 
and beyond. Further, we explore how these findings can 
inform inclusive practices and decision-making 
processes, with paraprofessionals being well-positioned 
to contribute unique expertise toward reimagining what 
a safe and supportive education community should look 
like, and co-developing the blueprint for sustainable 
community-building in a post-pandemic school 
environment. 

 
 

Measuring Up RULER: Learning to Support 
Educators to Support Students With Learning 

Differences During COVID-19 
 

Gabrielle Rappolt-Schlichtmann1, Alyssa R. Boucher2, 
Amanda Cook1, Lauren Hunter Naples3, & Christina Cipriano3 

1EdTogether, Inc., 2Boston University, & 3Yale School of 
Medicine 

 
Objectives. SEL programs often strive to support the 
development of interpersonal and self-regulation skills 
of all students for the purpose of improving access to 
educational experiences and emotional availability to 
learning. However, underlying assumptions implicit to 
typical SEL program design create barriers for 
individuals who fall outside of curriculum developers’ 
typical expectations of students. For example, learning 
activities included in SEL curricula require skills that 
students with learning differences (sLDs) often struggle 

with, including reading, writing, and peer-to-peer 
discourse. A recognition of, and will to address, learner 
variability in the design and implementation of SEL is 
critical to create the necessary adaptations that ensure 
that all learners can benefit from SEL. To this end we 
conducted a systematic analysis of RULER, an 
evidence-based SEL intervention against the guidelines 
to identify likely areas of need for sLDs, and sourced 
potential solutions in focus groups with special 
educators who have experience implementing the 
RULER approach. Perspective(s). UDL provides a 
framework for the design of flexible learning 
experiences, materials, goals and assessments that can 
empower educators to meet the needs of all students no 
matter the content or skills to be addressed. Methods. 
RULER tools, core routines and sample lessons at the 
upper elementary level were analyzed for gaps against 
the UDL guidelines by four education professionals with 
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expertise in UDL, SEL, and practical experience 
teaching sLDs. Focus groups were then conducted with 
17 educators who teach the RULER approach with sLDs 
at the upper elementary level. Each focus group session 
focused on one area of need identified through the UDL 
barriers analysis. Educators were prompted to share their 
reflections and practical experience with each area of 
need, and then share any solutions or strategies they had 
created and implemented to support sLDs within each 
area of need. Evidence. We have created an evidence 
map that connects the areas of need for sLDs identified 
through the barriers analysis to specific examples from 
the RULER approach. We are conducting a qualitative, 
thematic analysis of the focus group data to identify 
potential solutions to the areas of need identified through 
the barriers analysis. Solutions include practical 
descriptions from educators, as well as artifacts from 

their practice. Results and Conclusions. The UDL 
barriers analysis revealed five areas of need in the 
RULER approach that are relevant to the SEL field more 
widely: 1) collaboration between general and special 
education, 2) language, discourse and vocabulary, 3) 
accessibility, 4) executive functioning, and 5) emotional 
accessibility. Analysis of focus group data is on-going, 
however, initial results indicate face validity of the 
barriers identified, and a range of creative solutions that 
could be the focus of future research. Significance sLDs 
are grossly underrepresented in SEL research. We know 
little about how these students experience SEL, or how 
widely used SEL programs address the needs of these 
students by design in general education classrooms. This 
case study and qualitative research provide a first view 
into the practical needs of sLDs in SEL programs and 
approaches as well as potential solutions. 

 
 
 

Social and Emotional Learning Intervention Analyses 
 

Sunday, April 24, 8:00 to 9:30am PDT (11:00am to 12:30pm EDT) - Roundtable Session 
San Diego Convention Center, Exhibit Hall B 

Chair: Taylor Wayne Acee, Texas State University 
 
 

Examining the Ethics of School-Based Mindfulness 
Programs 

 
Deborah L. Schussler, Janiyah Davis, Sebrina Doyle Fosco, & 

Kimberly Marie Kohler 
The Pennsylvania State University 

 
Understanding the ethical foundations of any curriculum 
is important as it points to the values, truths, and aims 
being emphasized or downplayed. The purpose of this 
study is to examine the ethical underpinnings of three 
school-based mindfulness curricula for upper elementary 
students. Conducting a content analysis using apriori 
codes, two coders analyzed whether and how the 
curricula addressed ethical frames, motivations for 
prosocial behaviors, ethical actions, and social-
emotional learning (SEL), while also analyzing the level 
of commitment (individual/self to global) and curricular 
methods. All curricula emphasized care and compassion 
over justice and rights and used reflection as the 
predominant pedagogical tool. Differences existed 
across SEL and motivations for prosocial behaviors. 
 

Examining the Utility of Mindfulness in the 
Elementary Classroom 

 
Sarah Margaret Wells, Alice J. Corkill, & LeAnn G. Putney 

University of Nevada - Las Vegas 
 

There is little current evidence supporting the efficacy of 
mindfulness training in the K-12 setting and little theory 
committed explicitly to explaining what a direct 
mindfulness-achievement effect might look like. This 
study builds a promising foundation for helping address 
this gap in the existing literature. Framed within the 
context of a limited source model of self-regulation, 
third graders participating in a three-week mindfulness 
training program were examined across variables of 
achievement, executive control, and emotional 
regulation. Mindfulness training produced observed 
emotional and cognitive benefits, including increased 
executive control and decreased negative affect, which 
translated to improved academic performance at the 
third-grade elementary level. Implications for the 
benefits of mindfulness specifically in the active school 
environment are discussed. 
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The Development, Validation, and Implementation of 
an Academic Acculturation Scale 

 
Kyndra Violetta Middleton 

Howard University 
 

The 28-item Academic Acculturation Scale was 
developed and tested on a diverse population of students. 
The AAS scores were assessed for reliability, construct 
validity (through factor analysis, convergent, and 
discriminant validity), and criterion validity (through 
concurrent validity). Overall, the AAS appears to have 
sound reliability and validity, making it a 
psychometrically sound instrument for undergraduate 
college students. Through examining the psychometric 
properties of the newly developed AAS as well as 
examining whether it is predictive of academic 
performance, the validation of this instrument is 
complete. Results of the validation study should be 
informative for researchers, educators, and 
administrators and has provided the researcher with a 
foundation with which to adapt the items for K-12 
students. 
 

Family Engagement in Social and Emotional 
Learning 

 
Dana Murano, Nola Daley, & Alex Casillas 

ACT, Inc 
 

This two-part study examined factors related to family 
engagement in social and emotional learning (SEL). This 
research was done with collaborators providing 
educational services in primarily Latinx, low-income 
communities located on the US-Mexico border. In Study 
1, we measured family familiarity, engagement, and 
beliefs toward SEL in two samples. Participants reported 
positive attitudes toward SEL and its teaching, but 
familiarity was lower, particularly in a sample from a 
historically underserved community. In Study 2, we 
examined post-test data from attendees of a family 
webinar series focused SEL. Post-test data showed 
familiarity with SEL increased after attending sessions 
and participants demonstrated evidence of learning. 
Together, these studies highlight the role that family 
engagement plays in schoolwide SEL implementation. 

The Resilience Education Program: Examining the 
Efficacy of a Tier 2 Internalizing Intervention 

 
Katie Eklund & Stephen Kilgus 

University of Wisconsin-Madison 
 
This study reports on the results of a study to evaluate 
the Resilience Education Program: a brief Tier 2 
intervention including small-group cognitive-behavioral 
instruction, paired with a modified Check In/Check Out 
procedure. Elementary school students demonstrating 
early indicators of internalizing behavior concerns 
participated in a multiple-baseline single-case design to 
evaluate intervention effects. Visual analysis and effect 
size estimates were used in evaluating intervention 
effects relative to baseline conditions for each student. 
Results indicated REP yielded a moderate intervention 
effect for two out of three students (Tau-U = .72 and 
.68), each of whom exhibited an immediate reduction in 
internalizing behavior. Both students demonstrated an 
absence of negative behaviors in the maintenance phase. 
Educators rated REP as a socially valid intervention. 
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Social and Emotional Learning SIG Poster Session 
 

Sunday, April 24, 9:45 to 11:15am PDT (12:45 to 2:15pm EDT) – Poster Session 
AERA Virtual Poster Rooms, AERA Virtual Poster Room 1 

 
 
Effects of a Digital Game-Based Course in Building 

Adolescents' Knowledge and Social-Emotional 
Competencies 

 
Vignesh Mukund1, Mayank Sharma, Anurati Srivastva, Robin 
Sharma, Matthew David Farber2, & Nandini Chatterjee Singh1 
 1UNESCO Mahatma Gandhi Institute of Education for Peace 

and Sustainable Development & 2University of Northern 
Colorado  

 
This study aimed to investigate the efficacy of a digital 
game-based course in building domain knowledge and 
social-emotional competencies of empathy and 
compassion in 201 adolescents from India (n=89) and 
UAE (n=112). Participants took pre and post-
assessments, and completed game-play, along with a 
supporting course based on Bury Me, My Love. Data 
analysis revealed significant increases in awareness of 
migration and refugees in both India (p<0.001) and UAE 
(p<0.001). Effects of gender were also seen wherein 
females in both countries showed increases in 
compassion from others (p<0.05). These results provide 
encouraging evidence for building knowledge and 
social-emotional competencies in adolescents through 
courses with learning outcomes that are centered around 
a digital game. 

Youth Civic Engagement: A Holistic Working 
Definition in a Global Context 

Yu-Chen Chiu1, Nicole Webster1, Samantha Powers, Mallen 
Marlowe, & Halima Therese Gbaguidi 

1The Pennsylvania State University 
 

This paper seeks to define youth civic engagement 
within a global context through a meta-analysis of 
literature on youth civic engagement around the globe. 
Through our analysis, we present a conceptual model 
that encapsulates a holistic, globally relevant definition 
of youth civic engagement. The findings suggest that 
youth civic engagement on a global scale can be 
understood through the interplay of civic capacity, civic 
motivation in response to sociopolitical factors, and civic 
behaviors. 

 
 
 

 
Promoting Social and Emotional Competencies in 

Children and Youth Through Human-Animal 
Interactions: A Scoping Review 

 
Melvin Chan1, Kim A. Schonert-Reichl2, & John-Tyler Binfet2 

1York University & 2The University of British Columbia 

Programs incorporating (live) animals to promote the 
social and emotional competencies (SECs) of children 
and youth are growing in popularity. However, there is a 
dearth of empirical evidence attesting to their 
effectiveness. To address this knowledge gap and 
consolidate findings across studies, a scoping review 
was conducted. Across three academic databases, 3,618 
publications were screened, which resulted in the 
analysis of 28 publications revealing that this research 
field is emergent, interdisciplinary, and international. 
Across studies, variability was evident in the SECs 
promoted through programs (social awareness, 
relationship skills, and responsible decision-making 
being the most frequently addressed), in the participating 
animals (dogs and horses most common), and in the 
context in which programs were situated (school and 
community settings most common). 

Environmental and Sustainability Education, Eco-
Humanism, and Students' Emotional Response to 

Lesser Kestrel 
 

Adiv Gal1 & Dafna Gan2 
1Kibbutzim College & 2Hakibbutzim College 

 
This qualitative case study explored the 
interrelationships in ecohumanism as a new ESE 
framework, place-based-education, and identified the 
types of emotions of fifth-grade students engaged in a 
program to protect the Lesser Kestrel (endangered 
species). Findings suggest that students' emotions were 
positive and activating emotions regarding learning 
processes, outdoor learning, empowerment, and attitudes 
towards nature. Moreover, ESE should emphasize 
activating emotions with moral issues, which promote 
the well-being of the individual, social interaction and 
natural environment. Therefore, the ESE program should 
focus on positive activating of emotions, which promote 
powerful learning experiences and environmental 
citizenship, that may mitigate the environmental crisis. 
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Creating Good Human Beings: New Perspectives on Cultivating Ethical Character in Expeditionary Learning 
Education Middle Schools 

 
Sunday, April 24, 2:30 to 4:00pm PDT (5:30 to 7:00pm EDT) - Symposium 

Manchester Grand Hyatt, Floor: 2nd Level, Harbor Tower, Harbor Ballroom G 
Discussant: Sara E. Rimm-Kaufman, University of Virginia 

  
The objective of this session is to examine school practices that contribute to middle schoolers’ development of empathy, 
respect, and opportunities for authentic identity development (i.e., reduced home-school dissonance). The session reports 
results from the ExCEL project, a quasi-experimental study of EL Education (Expeditionary Learning) conducted by 
independent evaluators. Data collection involved 259 students at 9 schools (5 EL Education, 4 comparison). The first 
presenter is an EL Education school principal who will describe ideal EL Education practices designed to enhance 
empathy, respect, and authentic identity development (reduced home-school dissonance). Presenters that follow describe 
results from qualitative, quantitative and mixed methods approaches. Findings shed light on differences and similarities 
between EL Education and comparison schools. 
 
 

“We Are Crew”: School Climate and Culture at an 
Expeditionary Learning Education School  

 
Caitlin LeClair 

Portland Public Schools 
 

Social-emotional learning (SEL) in schools is most 
effective when incorporated as a school-wide approach 
so that it permeates the school climate and culture 
(Wallender et al., 2020). Furthermore, SEL practices, 
such as those in EL Education that take an equity-
oriented approach by increasing students’ awareness and 
sensitivity to issues of power, privilege, and cultural 
difference have the potential to support the cultivation of 
more equitable school systems (Gregory & Fergus, 
2017).  
 
The EL Education approach has social-emotional skill 
development embedded in its model to create effective 
learners and ethical people. Kurt Hahn’s quote “We are 
Crew, not passengers” and EL Education’s motto “We 
are Crew” emphasize a teamwork approach for growth 
and success (EL Education, 2018). Therefore, the Crew 
structure and culture are key to the EL Education 
approach (EL Education, 2015; 2018). Typically, EL 
Education schools have Crew at multiple levels, for 
instance there is student Crew, adult Crew (involving 
teachers and other school staff), and even family Crew. 
 
Crew is structured similarly across EL Education 
schools. For example, student crew typically does not 
exceed 16 students, is led by an adult staff member, and 
meets for a minimum of 2.5 hours per week (typically 3 
times per week). Crew focuses on relationship building, 
academic progress monitoring, and character 

development. For instance, in crew, students and 
teachers develop Habits of Character to cultivate respect, 
empathy, and integrity, and Habits of Work and 
Learning to support the development of perseverance 
and responsibility. Crew ensures that each student 
develops a close, supportive relationship with at least 
one adult at the school. Unlike advisory settings in many 
middle schools, Crew provides opportunities for 
courageous conversations that allow students to ask 
questions and share feelings related to broader 
community and societal issues. These conversations are 
intended to enhance students’ sense of purpose and 
affirm their diverse identities (EL Education, 2021).  
 
In this talk, we hear the principal of [Name Omitted] 
Middle School describe Crew and other EL Education 
practices at an EL Education-credentialed middle school 
that serves a highly diverse student body (33% 
Black/African American; 15% Hispanic/Latino; 9% 
other race/ethnicity; 32% English learners) with a high 
percentage of students classified as recent refugees. This 
middle school implements student, adult, and parent 
Crew as well as other EL Education practices such as 
student-led parent-teacher conferences..In this school, 
Crew takes place three times a week, and incoming 6th 
grade students stay with the same students and teacher 
for two years. Beyond student Crew, the school has a 
regular school-wide Community Crew. In addition, 
parent Crew meets monthly with the goals of improving 
family voice, communication, and engagement. The 
middle school principal will describe her experience 
about the ways in which school climate and culture are 
influenced by the integration of Crew culture at these 
various levels. 
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“Honoring Their Experiences”: Transformative 
Empathy in Middle School Settings 

 
Theresa Pfister1,Celine I. Thompson1, Sara E. Rimm-

Kaufman1, & Lia Sandilos2 
1University of Virginia & 3Temple University 

 
This study uses a grounded-theory approach to explore 
transformative empathy in school settings (Jagers, 
Rivas-Drake, & Williams, 2019). Transformative social-
emotional learning (TSEL) supports students’ 
understanding of power, privilege and discrimination 
and conveys skills needed to transform inequitable 
systems and settings (Jagers et al, 2019). Transformative 
empathy is an aspect of social awareness. When students 
perceive peers’ needs and take action, empathy can 
engender equity in schools. 
 
This study uses a purposive sample of two middle 
schools (one EL Education, one control) located in a 
small city in the Northeastern U.S. The schools were 
selected for a study of empathy based on three criteria: 
1) they serve a similar student population; 2) they are 
diverse given the recent influx of immigrant families, 
and 3) they display commitment to the development of 
students’ character. 
 
We asked three questions to understand transformative 
empathy: 1) What empathy teaching practices do these 
schools use? 2) What are the school definitions of 
empathy? 3) What are examples of empathy in these 
schools? 
 
Student interviews (n = 18) and focus groups (n = 5) 
were conducted in January 2020. Teacher interviews (n 
= 8) were conducted in spring 2020. All students were 
asked the following questions: “What is empathy?” 
“What do you think it means to show others empathy?” 
“Tell me about a time someone showed you empathy.” 
Teachers were asked similar questions. 
 
 

Following transcription, the coding team used a 
consensual coding approach (Hill et al., 2012). 
Grounded-theory analysis (Lincoln & Guba, 1985) was 
conducted, and rigor was ensured with an audit trail 
(e.g., internal and external audits). 
 
For research question one, results showed some 
commonalities. One teacher in each school spoke about 
integrating an equity lens with empathy into lessons. 
Teachers in both schools spoke about their teaching 
practices that engender empathy, compassion, and 
kindness. Some differences emerged: the control school 
relied on curriculum to teach empathy and equity 
explicitly while the EL Education school taught empathy 
as an applied skill through modeling and coaching.  
 
For research question two, participants at both EL 
Education and comparison schools defined empathy in 
two parts: feeling or understanding someone’s feelings 
and a responsive behavior. One EL Education student 
spoke about empathizing with people different from 
them and an EL Education teacher argued that 
celebrating someone’s win is as important as feeling 
someone’s pain. The EL Education examples show 
shared humanity, not status differences (e.g. pity) in 
empathy indicating transformative empathy at the EL 
Education school. 
 
For research question three, students in the control 
school gave examples of empathy toward friends and 
family only. In contrast, students in the EL Education 
school also mentioned empathy for staff and adult 
strangers suggesting greater capacity to show empathy to 
people more distant from them. 
 
The findings speak to the challenges and opportunities 
for developing transformative empathy in early 
adolescence. The work adds to growing literature on the 
importance of empathy in adolescence (Malin et al., 
2014) and supports the teaching of empathy as a tool for 
social justice (Jagers, et al., 2019). 

 
 

How Do Teachers Cultivate Student Respect During 
the Middle School Years? 

 
Lia Sandilos1, Sara E. Rimm-Kaufman2, & Celine I. 

Thompson2 
1Temple University & 2University of Virginia 

 
EL Education is designed to teach students to respect all 
members of their school community. Teachers model 
and practice respect and build relationships with families 
that value their voices (EL Education, 2018). By 
definition, individuals show respect by demonstrating 

that they view others as having inherent worth or value 
(Lickona, 2009), regardless of differences in physical 
appearance, culture, and background. Showing respect 
for others is deeply infused within the practices and 
culture of EL Education schools. EL Education schools 
embed prosocial skills into their classroom structure 
(e.g., Crew) and enact curriculum to raise issues related 
to respect (e.g. books with a social justice theme). 
Despite the integration of respect into EL Education, 
little is known about if and how it works. 
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In this paper, we address three research questions: 1) Do 
students at EL Education report themselves as more 
respectful than those in comparison schools? 2) To what 
extent does teacher caring, purpose, and agency 
contribute to students’ development of respect? 3) What 
practices are used to cultivate respect in EL Education 
versus comparison classrooms according to students, 
teachers, and parents? 
 
The team surveyed 244 5th and 6th grade students at 5 
EL Education and 4 comparison schools at three time 
points: fall (baseline), winter (January-March), and 
spring (April-June). Half of the students were female; 
the majority were Black (45%), White (35%), or Latinx 
(16%).  
 
In fall and spring, students rated respect on a 1 to 5 scale 
for six statements such as, “I respect the values of people 
from different cultures.” In winter, students reported on 
their school experiences (relationships with teachers, 
sense of purpose, agency) using the Teacher Caring 
subscale of the Tripod (Ferguson, 2008), the Youth 
Purpose Survey (Bundick, et al., 2006) and the Student 
Engagement Measure (Reeve & Tseng, 2011). Also, we 
conducted 31 student interviews, 9 focus groups, 6 
teacher interviews, and 6 parent interviews involving 
questions such as, “Can you tell me about ways that your 

teachers teach respect at your school?” 
 
We used a concurrent, convergent mixed methods design 
to understand the cultivation of respect in EL Education 
and comparison schools. The first two research questions 
used quantitative data. Using structural equation 
modeling (SEM), we examined: 1) the relation between 
EL Education and respect (controlling for baseline 
respect), and 2) the classroom experiences (teacher 
caring, purpose, agency) that related to gains in student 
respect in one year.  
 
There were no significant differences in student respect 
between EL Education and comparison schools. 
However, in testing the EL Education theory of change, 
findings indicate that teacher caring was significantly 
and positively predictive of growth in student respect (β 
= .35; p < .05). Purpose and agency did not relate to 
respect. 
 
Analyses for the third research question are underway. 
To explore classroom practices designed to teach 
respect, we use grounded-theory analysis (Lincoln & 
Guba, 1985) and maintain rigor by using an audit trail. 
Coders are blind to condition. Findings will advance 
knowledge on how teachers support the development of 
respect in middle school youth. 

 
 

Bridging the Home-to-School Gap: A Mixed-Method 
Approach Examining Home-School Dissonance 

Among Black Adolescents 
 

Shereen El Mallah, Rachel Siefring, & Kelsey Newcomb 
University of Virginia 

 
Home-school dissonance (HSD) refers to cultural 
mismatch in which students perceive differences 
between existing norms, values and socialization 
activities in their home and school environments (e.g., 
school dress codes prohibiting certain hair styles; 
Arunkumar et al., 1999). Research suggests students of 
color who experience HSD are at greater risk of negative 
emotional and behavioral outcomes (Tyler et al., 2018). 
To date, literature on HSD is sparse, in part due to 
limited availability of measurement tools. 
 
Employing an explanatory mixed methods design, the 
current study adds onto an existing quasi-experimental 
study of EL Education examining ethical character and 
school culture. The purpose of this study was threefold: 
(a) to psychometrically test the Home School 
Dissonance scale (HSD; Midgley et al., 2000); (b) to 
describe the most frequent and salient experiences that 
signal to Black adolescents a cultural mismatch; and (c) 

to examine differences in EL Education and comparison 
schools given EL Education’s focus on ensuring students 
feel known authentically to promote learning. 
 
First, psychometric properties of the HSD scale were 
examined using a diverse sample of 271 middle school 
students aged 9–11 (M = 11.3). Confirmatory factor 
analysis was conducted using structural equation 
modeling with full-information maximum likelihood 
estimation to verify the theoretical single-factor structure 
of the HSD scale. Results supported a single-factor 
structure (CFI = .93; RMSEA = .08), with factor 
loadings ranging from .37 to .61 (p < .05). Subsample 
analyses successfully replicated the results of the factor 
structure for both gender and race. Internal consistency 
was satisfactory (α = .60) and HSD showed significant 
low to moderate correlations in the expected directions 
with theoretically relevant measures (e.g., belonging), 
thus establishing concurrent validity (Table 1). 
 
Second, interviews were conducted with a purposive 
sample of 15 Black adolescents (for brevity, results from 
students identifying as “Black” are included; the 
presentation will incorporate findings from multicultural 
participants identifying with multiple racial groups, 
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including Black). Content analysis led to richer 
conceptualization of HSD highlighting central 
components of students’ HSD experience: altered 
communication style; guarded self-disclosure suppressed 
emotional expression; disproportionate discipline, and 
lack of feeling known or included (Table 2). 
 
Survey measures often take an imposed etic approach 
(assume content is relevant across samples). However, if 
construct relevance differs across cultural groups, 
nonequivalence may result. Although quantitative 
findings offer evidence of factorial validity, qualitative 
findings suggest the potential omission of relevant 
indicators on the HSD scale that may reflect additional 
cultural beliefs and socialization practices that are 
incongruent with Eurocentric norms. 

 
Finally, student reports of HSD at EL Education schools 
highlighted student-led conferences as a promising 
practice in strengthening home-school relationships, 
while also noting the unintentional ways it may 
exacerbate HSD. 
 
The dual pandemics have raised the stakes on the issue 
of HSD- Black families are largely opting to continue 
learning from home despite efforts to reopen schools. 
Well-timed and aptly aligned with the deepening divides 
in educational opportunity, this paper explores HSD as a 
potential lever in recognizing how race is enacted and 
instantiated through a variety of social practices in 
school settings.

 
 

Social and Emotional Learning SIG Poster Session (San Diego) 
 

Sunday, April 24, 2:30 to 4:00pm PDT (5:30 to 7:00pm EDT) – Poster Session 
San Diego Convention Center, Floor: Upper Level, Sails Pavillion 

 
 

Efficacy of a Game-Based Social-Emotional Learning 
Platform Amid School Closure, Distancing, and 

Reopening During COVID-19 
 

Linlin Li1, Kylie Flynn1, Gary Weiser1, Melissa E. Derosier, 
& Kim Luttgen1  

1WestEd 
This study focuses on a game-based online social skills 
development program that is designed to address five 
social-emotional competencies, including self-
awareness, self-management, social awareness, 
relationship skills, and responsible decision making. The 
presentation (1) addresses how researchers collaborated 
with the program developer, districts, and teachers 
throughout the study recruitment and implementation 
before and after COVID-19; (2) discusses PROGRAM’s 
(name blinded) implementation at school and in 
distance-learning environments at 3rd grade; (3) assesses 
the educational efficacy of PROGRAM on students’ 
social-emotional competency. Additionally, the 
presentation examines the implications for social-
emotional skills development, along with the flexibility 
of the PROGRAM implementation in different learning 
environments. 
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Language and Communication Considerations With Social and Emotional Learning 
 

Monday, April 25, 8:00 to 9:30am PDT (11:00am to 12:30pm EDT) – Roundtable Session 
SIG Virtual Rooms, SIG-Social and Emotional Learning Virtual Roundtable Session Room 

Chair: Rafael A. Espinoza Pizarro, Universidad Nacional de Costa Rica (UNA) 
 

 
Cultivating Social and Affective Growth in 

Literature-Based Discussion Groups 
 

Elena M. Venegas 
University of Texas Rio Grande Valley 

 
Successful participation in literature-based discussion 
groups is dependent upon students’ utilization of social 
and affective skills. However, these groups can 
potentially go awry when such skills are underdeveloped 
or misused. This qualitative study explored the influence 
of literature-based discussion groups on the social and 
affective growth of Grace, an African American student 
in Grade 5. Initially, Grace demonstrated mixed 
intrapersonal and interpersonal skills, specifically in 
terms of self-management and social awareness. 
Through continued participation in literature-based 
discussion groups, however, Grace’s utilization of 
empathy as well as self-management, social awareness, 
and social metacognition skills improved. Findings from 
this study suggest that literature-based discussion groups 
has the potential to cultivate students’ social and 
affective development. 
 

“You Must Respect Yourself and Other Children”: 
Social and Emotional Learning Through 

Translanguaging 
 

Sylvia Ya-Hsuan Yang, Stephanie C. Sanders-Smith, & 
Kutasha Iliana Silva 

University of Illinois at Urbana-Champaign 
 
This study focused on the early years program at 
International School Hong Kong (ISHK), a school with 
an explicit mission to support multilingual and 
multicultural learning. Children learn to master 
Cantonese, English, and Mandarin while striving to 
become self-aware and socially-mindful individuals. At 
ISHK, teachers value children’s social-emotional 
learning by setting up a safe space and providing 
scaffolded experiences. Additionally, the multilingual 
practice supports social-emotional learning as children 
translanguage to establish a social presence and 
construct social understanding. Through the unique 
setting of this program, children develop an in-depth 
awareness of self and others through various linguistic 
repertoires. 

Discussion Formats for Addressing Emotions: 
Implications for Social-Emotional Learning 

 
Eran Hakim1, Adam Lefstein1, & Hadar Netz1  

1Ben-Gurion University of the Negev & 1Tel Aviv University 
 

Social and emotional learning scholars advocate 
discussion as a preferred instructional method yet rarely 
specify how discussions should be designed or 
facilitated. Furthermore, SEL literature contains 
contradictory imperatives: to accept all emotions and to 
maintain “hegemonic positivity”. Moreover, the 
literature typically overlooks the ways in which 
emotional experience and expression are shaped by 
culture, class, and gender. We address these issues in an 
analysis of two case study primary lessons drawn from a 
two-year ethnographic study. Each case reflects a 
different interactional form for discussing emotions: (a) 
inclusive emotional dialogue –in which participants are 
expected to share their emotions; (b) emotional inquiry – 
in which participants are encouraged to explore emotions 
and how they and others experience and express them. 
 

Social-Emotional Learning: Cultivating Equitable 
and Validation-Centered Learning Environments for 

English Language Learners Through Looping 
 

Tia Kimball &HwanHee Song 
University of North Florida 

 
This qualitative study examined how looping benefits 
English language learners (ELLs) and their teachers. 
Because the rapidly increasing ELL population is 
expected to demonstrate annual academic and linguistic 
growth, it is imperative that teachers implement 
strategies to support ELLs’ social-emotional, linguistic, 
and academic development. Research has investigated 
the impacts of looping on monolingual students; 
however, its impact on ELLs is scant. Interviews with K-
5 teachers were conducted to investigate their 
discoveries about teaching and learning while looping 
with ELLs. The findings indicated that through looping, 
teachers and ELLs co-created validation-centered 
learning environments, which developed their social-
emotional, linguistic, and academic abilities wherein 
teachers increased their own self-efficacy. Looping 
fostered empowering, equitable, educative spaces that 
deepened ELLs’ learning experiences. 
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Motivating the Social and Emotional Learning Field Forward Through Equity 

 
Monday, April 25, 9:45 to 11:15am PDT (12:45 to 2:15pm EDT)- Symposium 

SIG Virtual Rooms, SIG-Social and Emotional Learning Virtual Paper Session Room 
Chairs: Nicholas Paul Yoder, National University & Alexandra Skoog-Hoffman, CASEL 

 Discussant: LaDonna Young, Southwest Tennessee Community College 
 

The importance of incorporating social and emotional learning (SEL) into the schooling experience has never before been 
so clear. With students and adults worried about their health, combating systemic and interpersonal inequities, and striving 
for strong social and emotional health, now is the time to support adults in creating environments and experiences that 
promote social and emotional development and deepening understanding of the motivational factors that promote student 
and adult success. In this symposium, we bring together researchers who have been working to research and enact 
practices that intersect motivation, SEL, and equity, bringing cohesion and connections to highly interrelated fields. 
 

 
What Is the Role of Motivation in Social and 

Emotional Learning? 
 

Kenn E. Barron1,  
Steve Getty2, & Christopher Hulleman 

1James Madison University & 2Colorado College 
 

A growing research literature now highlights the role of 
social and emotional learning (SEL) competencies in 
student achievement and success in school (Osher et al., 
2016). Still, numerous challenges remain to clarify: a) 
which social and emotional learning (SEL) competencies 
are most fundamental to students’ overall success, b) 
how should researchers, evaluators, and practitioners 
best measure and use data on SEL (Humphrey et al., 
2011), and c) how can inequities in education and 
beyond be addressed by SEL. At the same time, a broad 
body of work over the last half-century has laid a 
foundation for the key role that motivation plays in 
learning and student achievement (e.g., Elliot & Dweck, 
2005), but once again we are struck how the same list of 
challenges for SEL can easily be applied to work in 
motivation. Finally, an additional challenge emerges for 
researchers and practitioners when trying to integrate 
theoretical frameworks and terminology from both 
fields. 
 
The purpose of our paper (and forthcoming chapter) is to 
help address this shortcoming. First, we begin by 
reviewing which theories of motivation currently appear 
in major SEL frameworks. Second, we introduce how a 
more comprehensive theory of motivation (based on an 
Expectancy-Value-Cost framework; Barron & 
Hulleman, 2015) could be incorporated into SEL 
frameworks to advance their overall impact. Third, using 
an example from our ongoing research in STEM 
classrooms, we show how a broader knowledge of 
motivation can inform practitioners on how to promote 
key SEL competencies and subsequent achievement and 

engagement for students, especially to address inequities 
for historically marginalized and minoritized students. 
 
Our example highlights how centering the culture of 
Indigenous Americans when designing a climate science 
curriculum can increase students’ motivation, 
engagement, and learning. We show how motivation 
assessment data can inform interventions, as well as 
provide timely information to practitioners to support 
social and emotional learning and academic 
achievement. Specifically, we used formative motivation 
data from a national field-test to revise instructional 
materials for a target audience in a regional field-test in 
the American Southwest (where 65-70% of the students 
in the field test were of Native American ethnicity). 
Compared with the materials for the national field test, 
important Native-American cultural elements such as 
symbolism embedded in the instructional materials 
(eagle, maize, sky), a specific color pallet (sky-blue, 
maroon red rocks, turquoise), science content through 
story-telling by elders, and photos of people and places 
from the region that would look familiar to students 
were included. To assess effectiveness of the curriculum 
improvements, we combined data from the expectancy-
value-cost measures for both study samples (national, 
regional) into a single database. Students in the regional 
sample reported significantly higher expectancy and 
value than students in the original, national sample 
(Δexpectancy = .61, p<.001; Δvalue = 1.08, p<.001), and 
students in the regional sample reported significantly 
lower cost (Δcost = -.70, p<.001). Lastly, although both 
samples reported equivalent levels of pre-curriculum 
future STEM interest, students in the regional sample 
with revised, culturally focused materials reported higher 
post-curriculum future STEM interest (Δpost-curriculum 
= .25, p<.01). 
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Integrating Culturally Relevant Pedagogy With 
Teacher Social and Emotional Competencies and 

Capacities Training to Support Racially Minoritized 
Students 

 
Kamilah B. Legette1, Elan Hope2, Charity Brown Griffin3, & 

Johari Harris41 
1University of Denver, 2North Carolina State University, 

3Winston-Salem State University, & 4University of Virginia 
 

Social and emotional learning (SEL) is critical for 
students’ social and academic success. Students’ SEL is 
often contingent on their teachers’ social and emotional 
competencies and capacities (SECC; Jennings & 
Greenberg, 2009; Jennings et al, 2021) and teacher 
preparation to facilitate SEL in classrooms (Schonert-
Reichl et al., 2017). Concerningly, teacher training to 
facilitate SEL is frequently predicated on a color-evasive 
perspective that ignores the ways structural racism 
impacts the schooling experiences of racially minoritized 
students and associated academic and SEL outcomes 
(Jagers et al., 2018; Jagers et al., 2019). In order to 
support SEL for students from racially minoritized 
communities, teachers’ social and emotional 
competencies and capacities must incorporate a 
culturally responsive pedagogical approach that 
explicitly acknowledges and addresses issues of race and 
justice (Jagers et al., 2019; Ladson-Billings, 2014; 
Ladson-Billings & Tate, 1995). Culturally relevant 
pedagogy (CRP) is an approach to education that 
engages students with academically rigorous curriculum 
while simultaneously affirming their racial identities, 
and cultural backgrounds and experiences (Ladson-
Billings, 1995; 2014). CRP is rooted in: 1) academic 
achievement – teachers must hold high academic 
expectations of students and facilitate intellectual 
growth; 2) cultural competence – teachers must integrate 
student culture into learning, intentionally create 
opportunities for students to learn about their culture and 
others, and interrogate their own identity and culture to 
strengthen their instructional practice; and 3) 
sociopolitical consciousness – teachers must actively 
seek to understand systems of oppression in their local 
and distal communities and engage students in learning 
about and challenging systems of oppression (Ladson-
Billings, 2006). There are five principles of CRP in the 
classroom: Identity and Achievement; Equity and 
Excellence; Developmental Appropriateness; Teaching 
the Whole Child; and Student-Teacher Relationship 
(Brown-Jeffy & Cooper, 2011). Our session discusses 
ways teachers must embed these five CRP principles 
within their own SECC to integrate CRP with student 
SEL. 

The Motivating Affordances of Research-Practice 
Partnerships for Examining Equity-Based Social and 

Emotional Learning Instruction 
 

Gina McGovern1, Colin Ackerman, Deborah Rivas-Drake2, 
Alexandra Skoog-Hoffman3, & Robert Jagers3 

 1Central Michigan University, 2University of Michigan, & 
3Collaborative for Academic, Social, and Emotional Learning 

 
Across the U.S., school leaders are realizing the 
potential for social and emotional learning (SEL) to be 
used as a critical lever for students’ equitable access to 
full participation in social and civic life. Researchers and 
practitioners seek to understand how teachers can elevate 
student voice, increase students’ sense of agency, and 
promote civic engagement through SEL instruction. The 
School and Community Pathways for Engagement 
(SCoPE) Project brought together teams from a large 
school district, a research university, and a nationally-
recognized nonprofit in a research-practice partnership 
(RPP) to examine these persistent challenges.  
 
In this session, we demonstrate how purposeful 
collaborative relationships between researchers and 
practitioners in the SCoPE project motivated deeper 
investment and equity of voice for all stakeholders. 
Coburn, Penuel, and Geil (2013) define RPPs as research 
collaborations grounded in five fundamental values: 1) 
long-term partnerships, 2) focus on problems of practice, 
3) commitment to mutualism, 4) use of intentional 
strategies to foster partnership, and 5) producing original 
analyses. We will demonstrate how the SCoPE project 
embodied these values in our approach to participant 
recruitment, data collection, and data sharing throughout 
this longitudinal, sequential mixed-methods project.  
 
The goal of the SCoPE project was to understand how 
teachers may “stretch” their SEL classroom practice to 
be responsive to students and their families’ identities 
and social justice concerns, and in this way, demonstrate 
transformative SEL (Jagers, Rivas-Drake, & Williams, 
2019). Although this is an emerging concept, stretching 
refers to the ways teachers adapt their beliefs and 
practices for SEL teaching to critically consider and 
responsibly address their students’ experiences of 
injustice. Drawing on data and experiences from the 
SCoPE project RPP, we will illustrate how teachers at 
one school stretched from traditionally social justice-
evasive notions of SEL to engage social justice issues 
more proactively in their SEL implementation. We will 
also illustrate how intentional RPP strategies aligned to 
the key values--such as leveraging professional learning 
communities focused on problems of practice and hiring 
locally-based community research assistants to facilitate 
relationships--supported the mutually beneficial goals of 
the SCoPE project. 
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Quantitative Assessment and Evaluation of Social and Emotional Learning Outcomes 
 

Monday, April 25, 11:30am to 1:00pm PDT (2:30 to 4:00pm EDT) - Roundtable Session 
San Diego Convention Center, Exhibit Hall B 

Chair: Kimberly J. Vannest, University of Vermont 
 

 
Latent Profile Analysis of the Social Skills 

Improvement System–Classwide Intervention 
Program Implementation 

 
Hui Zhao1, Pui-Wa Lei1, James C. Diperna1, Xinyue Li1, & 

Susan Crandall Hart 1  
Pennsylvania State University 

 
Evaluating implementation has become essential for 
program delivery and development as high-quality 
implementation promotes program efficacy while poor 
implementation may lead to a failure of achieving 
desired outcomes. The study examined varying patterns 
of implementation with data from a randomized 
controlled trial of a classwide social-emotional learning 
program via self-report and observation of adherence, 
dosage, quality of delivery, and participant engagement. 
Latent profile analysis of the measures favored a 3-
profile solution and characterized teacher 
implementation of the intervention as “Low-
implementation”, “Low-dosage, moderate-
implementation”, and “High-implementation”. 
Furthermore, “Low-implementation” classrooms 
appeared to yield significantly poorer outcomes when 
compared with the other two profiles. Findings from the 
study suggested the need to evaluate implementation 
multi-dimensionally using various assessment methods. 
 

Students' Social and Emotional Development and 
Academic Achievement Trajectories: A Three-Year 

Longitudinal Study 
 

Cheyeon Ha 
Florida State University 

 
Scholars have figured out principles to suggest 
meaningful lessons about better learning support in 
psychology, pedagogy, and social science. Educational 
psychologists describe that children’s social, emotional, 
and cognitive development are intertwined (Greenberg et 
al., 2003; Jones et al., 2019). This study aims to explore 
the math achievement growth changes of school-age 
children with their demographic characteristics and a 
relevant social-emotional factor. The study analyzed the 
secondary database of the Korean Educational 
Longitudinal Study (KELS), which included 7,424 cases 
from 5th-grade to 7th-grade with the same cohort group. 
This study tracked students’ 3-year math achievement 
and their self-management skills trajectories using a 
latent growth model (LGM). 

The Relationship Between Positive Teacher-Student 
Relationships and Students' Academic Achievement 

in China: A Three-Level Meta-Analysis 
 

Xijing Wang, Hao Lei, Chenxin Wang, & 
Ying Xiong 

East China Normal University 
 

This meta-analysis examined the association between 
positive teacher-student relationships (TSRs) and 
students’ academic achievement (SAA) in China. The 
three-level meta-analytic model was applied in this study 
to identify 83 empirical studies with 99 effect sizes and 
238387 students. The results revealed a significant 
positive correlation between positive TSRs and SAA. 
Furthermore, region, grade/age, academic subject and 
academic achievement report form moderated this 
relationship. The link was stronger in the central region 
than in the eastern and western region. Also, the link 
strengthened with the increasing of age. Moreover, the 
correlation between positive TSRs and SAA was largest 
in English, followed by mathematics, Chinese and 
science. Finally, compared with others-report, this link 
was stronger with self-report. 
 

Utility of Criterion-Referenced Interpretation 
Approach in Social-Emotional Learning Assessments 

 
Pui-Wa Lei1, Xinyue Li1, Hui Zhao1,  

James C. Diperna1, & Susan Crandall Hart 
1Pennsylvania State University 

 
Efficient measures with intuitive interpretive 
frameworks are crucial for universal screening of social-
emotional learning (SEL) in schools and informing 
programing decisions. This study examined the utility of 
the competency-referenced performance framework 
(CRPF; Elliott et al., 2020), recently developed to 
facilitate use of the SSIS-SEL Brief Scales for universal 
SEL screening (Anthony et al., 2020). Criterion-
referenced interpretive frameworks are often used in 
achievement domains and familiar to educators but less 
common in SEL assessments. Due to recentness of its 
development, utility of the CRPF has not been 
thoroughly examined. We evaluated stability, 
predictability of academic outcomes, and treatment 
sensitivity of the CRPF using data from an efficacy trial 
of a universal SEL program. Results provided 
preliminary supportive evidence for the CRPF. 
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Social and Emotional Learning During the Pandemic 
 

Monday, April 25, 2:30 to 4:00pm PDT (5:30 to 7:00pm EDT) – Paper Session 
Manchester Grand Hyatt, Floor: 2nd Level, Harbor Tower, Harbor Ballroom I 

Chair: Almut K. Zieher, Yale School of Medicine 
Discussant: Stacey A. Rutledge, Florida State University 

 

Changes in Student Well-Being During the COVID 
Pandemic 

 
Daniel Potter1, Elizabeth B. Cashiola1, Sara Jolly Jones2,  

Hao Ma1, Lebena Varghese3, Lorenzo Moore3, Jon Peters3, & 
Mark Moreno  

1Rice University, 3Aldine Independent School District & 3ACT, 
Inc. 

 
Given evidence of the importance of social and 
emotional learning (SEL) on student’s success in school, 
this study examined whether SEL skills and well-being 
changed between fall 2019 and fall 2020 and if this 
varied by student characteristics in a large urban district. 
As part of an initiative to utilize SEL to improve school 
culture, this district surveyed students beginning in fall 
2019 and continued to survey students into the 2020-
2021 school year. As such, students SEL skills and well-
being were measured before and during the COVID-19 
pandemic. Findings revealed a concerning change for 
female students who experienced a decline in the three 
SEL skills and well-being that were measured. 
Implications and plans for further analyses are discussed. 
 

Transformative Social-Emotional Learning During 
the Dual Pandemics of COVID-19 and Racism: 

Educator Perspectives 
 

Rebecca S Levine & Amy Vatne Bintliff 
University of California - San Diego 

 
This study examines how educators promoted social-
emotional learning (SEL) competencies in remote and 
hybrid instructional environments, and the barriers 
educators encountered in their work, during the dual 
pandemics of the 2020-21 school year. Using the 
transformative SEL framework, we analyzed survey data 
of 24 educators and follow-up interviews of 10 
educators. Preliminary findings show that educators 
focused on 1) fostering relationships to promote 
classroom belonging, 2) promoting engagement, 3) 
supporting identity development, 4) granting choice and 
agency, and 5) their own adult transformative SEL. 
Challenges that impeded their ability to engage in SEL 
with their students included technology issues, 
challenging student home lives, and privacy concerns. 
Implications for SEL research and practice in the 21st 
century are discussed. 

 

School Social Workers' Views About Trauma and 
Mental Health During COVID-19 

 

Kate R Watson1, Gordon Capp2, Ron Avi Astor1, Michael S 
Kelly3, & Rami Benbenishty4  

1University of California - Los Angeles, 2California State 
University – Fullerton, 3Loyola University Chicago, & 

4Hebrew University 
 

This study explored school social workers’ (SSWs) 
views about trauma and student and staff mental health 
and well-being during the COVID-19 pandemic. Data 
came from written responses to open-ended questions on 
a national survey of SSWs in June/July 2020. Analysis 
began with a literature-informed conceptual model for a 
trauma-informed school. Emergent themes included 
recognition of COVID-19 and 2020 social unrest as 
potentially traumatic experiences; the need for a trauma-
informed school response; the challenges of 
simultaneously addressing all facets of safety; and the 
essentiality and difficulty of maintaining school-based 
relationships during remote learning. Results 
demonstrated SSWs inherently understood key 
components of a trauma-informed approach and were 
trying to implement it. Successful implementation will 
require cross-disciplinary collaboration and an 
organization-wide response. 
 

When Do I Take Care of Myself? Social and 
Emotional Competencies in EB Education 

 
Gregory Scott Child, Kim Hyunsook Song, & Nicole King 

University of Missouri - St. Louis 
 

This investigation examined which social and emotional 
learning (SEL) support had been provided to content-
teachers as they engaged with emergent bilingual 
learners (EBLs) during COVID-19. Three research 
questions guided investigation: 1) What impact did the 
COVID-19 pandemic have on the SEL needs of EBLs 
and their families? 2) How did content teachers respond 
to the SEL needs of their EBLs during the COVID-19 
pandemic? 3) How did teachers address their own social 
and emotional needs during the COVID-19 pandemic? 
Results indicated that teachers have invisible criteria, 
social and emotional standards, to which they hold EBLs 
and families accountable. Content-teachers have become 
aware of the urgency to address EBL’s SEL needs. 
Finally, teachers overlooked their needs to address 
EBL’s needs. 
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Cultural Explorations of Social and Emotional Learning 
 

Monday, April 25, 4:15 to 5:45pm PDT (7:15 to 8:45pm EDT) - Roundtable Session 
SIG Virtual Rooms, SIG-Social and Emotional Learning Virtual Roundtable Session Room 

Chair: Lorine Erika Saito, National University 
 

 

A Qualitative Feasibility Study of a Culturally 
Focused Social-Emotional Learning Program for 

Korean Immigrant Adolescents 
 

Danbi Choe 
Louisiana State University 

 
The purpose of this study is to evaluate a culturally 
focused social-emotional learning program for Korean 
immigrant children and adolescents. Using Positive 
Youth Development and Social-Emotional Learning 
frameworks, this study evaluated the feasibility and 
acceptability of the program to address the unique 
acculturation needs and experiences of Korean 
immigrant adolescents within the cultural contexts. The 
target population of this study was seven recent-Korean 
immigrant adolescents aged 10 to 14 in North Carolina. 
This study suggested that the program is feasible and 
acceptable for Korean immigrant adolescents. The 
findings of this study contribute to the literature on 
interventions to support Korean immigrant students in 
the United States with practical implications for 
educators and clinicians to design and implement 
culturally focused programs. 
 
Social and Emotional Learning Lessons With Latinx 

Learners: Student Reactions and Outcomes 
 

Nola Daley, Dana Murano, & Alex Casillas  
ACT, Inc. 

 
The current study examined the efficacy of social and 
emotional learning (SEL) lessons with a group of 
primarily Latinx learners from low-income communities. 
In 14 schools, 1,444 8th grade students were assigned to 
receive SEL lessons during the 2020 school year. 
Despite the disruption of the COVID-19 pandemic in 
March of 2020, the fidelity of implementation was high, 
but the dosage was relatively low when compared to 
other services students were receiving. Survey data show 
students reacted positively, saw value in the lessons, 
reported greater content knowledge, and felt confident 
applying content from the lessons. However, 
relationships between lesson implementation and other 
academic and behavioral outcomes examined are mixed. 
This study has implications for those engaging in SEL 
implementation. 

How Family Socioeconomic Status Affects Students' 
Social-Emotional Competence: An Analysis Based on 

Data From 1,493 Parents of Students in China 
 

Wanying Zhang & Yaqing Mao 
Beijing Normal University 

 
A questionnaire survey of 1,493 parents of elementary 
school students in mainland China was used to explore 
the relationship between family socio-economic status 
and students’ social-emotional competence and its 
mechanism. The results showed that：Family socio-
economic status was a significant positive predictor of 
students’ social emotional competence; Parents’ self-
efficacy and parental involvement play an independent 
intermediary role between family socio-economic status 
and students’ social emotional competence; Parents’ 
self-efficacy and parental involvement play a fully 
mediating role in the relationship between family socio-
economic status and students' socioemotional 
competence. 
 
Mexican-Descent Mothers' Socialization of Kindness 

and Emotion 
 

Remi Torres, Maria Cruz Gutierrez, Sofia Helena GomezDe 
La Rosa, Nastassia Hajal, & Jennie K. Grammar 

University of California - Los Angeles 
 

Emotion socialization behaviors include how parents 
respond to, discuss, and support children’s emotions and 
predicts children’s social and emotional skills 
(Eisenberg, YEAR). Similarly, parental socialization 
influences how children learn about cultural values, 
beliefs, and norms related to kindness and emotions 
(Rogoff, YEAR). While the literature finds a strong 
association between parents’ emotion socialization 
behaviors and children’s social and emotional skills , 
less research has examined the cultural aspects of 
emotion and kindness and the beliefs that Mexican 
American parents have about emotions and kindness. In 
this qualitative study, Mexican American mothers were 
interviewed to learn more about their beliefs regarding 
emotions, kindness, and how they respond to their 
children’s emotions and encourage their children to be 
kind. 
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Social and Emotional Learning and Educator Preparation 
 

Tuesday, April 26, 4:15 to 5:45pm PDT (7:15 to 8:45pm EDT) - Paper Session 
SIG Virtual Rooms, SIG-Social and Emotional Learning Virtual Paper Session Room 

Chair: Lamiaa Mohamed Fathy Eid, American University in Cairo 
Discussant: Marcia L. Rock, University of North Carolina - Greensboro 

 

From Knowledge to Application: A Mixed-Methods 
Examination of Preservice Teacher Perspectives on 

Trauma-Informed Practice 
 

Jennifer Darby 
Chesterfield County Public Schools 

 
The prevalence and consequences of trauma are well-
documented. Teachers can ameliorate the effects of 
trauma, although studies are mostly in K-12 contexts. 
This explanatory sequential mixed-methods study 
examined pre-service teachers’ knowledge, beliefs, and 
attitudes toward trauma-informed practices (TIP) and 
experiences shaping their knowledge, beliefs, and 
attitudes. Quantitative results demonstrated that pre-
service teachers (n = 67) have a positive attitude toward 
TIP. Qualitative interviews (n = 8) revealed that 
classroom experiences were the most salient learning 
experiences for trauma, most pre-service teachers 
desired more knowledge about TIP, and secondary 
traumatic stress is generally not understood. Implications 
include identifying and studying the practices that can be 
labeled as trauma-informed and making explicit 
connections between pre-service teacher practica 
experiences and TIP. 
 

Bullying and Social Emotional Learning: Are 
Preservice Teachers Coming Prepared? 

 
Jennifer A. Mahon1, Jill Packman1, & Elisabeth Lilles-Lourick 

1University of Nevada – Reno 
 

Increased rates of tragic outcomes based on bullying 
have been reported across the nation. Every state has 
enacted some type of legislation related to bullying in 
schools. Similarly national efforts to increase Social 
Emotional Learning (SEL) are on the rise. Bullying and 
SEL are inextricably woven. Teachers must be able to 
identify and respond to bullying, and support students 
SEL development, but where do they get this training? 
This study examines pre-service teachers (PST) 
understanding of bullying, their confidence in 
identifying it, and responding to it. The results indicate 
students have a lack of knowledge, do not feel confident 
to address bullying in their classrooms, are not familiar 
with strategies to do so. Implications for teacher 
education are discussed. 

No Role Models: Examining Black Male Teachers' 
Experience Through Social Emotional Learning 

 
Melanie Martin1 &Roslin E. Growe2  

1Jefferson Parish Public Schools & 3University of Louisiana at 
Lafayette 

 
This inquiry examined the unique experiences of African 
American male teachers regarding their own social and 
self-awareness while teaching Black male students. 
Narratives were written by eight African American male 
teachers. Black male teachers are underrepresented in 
the field of education in America. These Black male 
teachers provided personal stories of their teaching 
experiences through a Social Emotional Learning lens 
consisting of Self-Awareness, Self-Management, 
Social Awareness, Relationship Skills, and 
Responsible Decision Making. Using the thematic 
approach to analyze and interpret patterns of meaning 
expressed through narratives, unique, and similar themes 
were identified. Although their years of experience and 
degree levels varied, these African American male 
teachers had unique and similar experiences teaching 
Black males at their respective schools. 
 

An Intervention to Reduce Preservice Primary 
Teachers' Shame in Mathematics 

 
Lars Jenssen & Katja Eilerts 

Humboldt University of Berlin 
 

Unpleasant emotions such as shame can reduce 
individual performance and harm the self. This is 
especially important for pre-service primary teachers, as 
they are expected to teach mathematics in schools later 
on. So far, no systematic intervention exists that could 
be applied during teacher education to reduce shame. 
This study presents a brief intervention based on 
assumptions of positive education. Through an 
experimental design with n = 112 pre-service primary 
teachers from Germany, it was shown that the 
intervention was effective in reducing shame in 
mathematics. Discussion includes benefits, limitations, 
and further applications of the intervention. 
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Shifting to Embodiment: A Longitudinal Qualitative 
Investigation Into the Experiences of Classroom 

Teachers Teaching Mindfulness 
 

Deborah L. Schussler1, Julia Mahfouz2,  
Jennifer L Frank1, Patricia (Trish) Broderick1, & Mark T. 

Greenberg1 
1The Pennsylvania State University &  

2University of Colorado – Denver 
 

The purpose of this qualitative investigation was to 
explore how teachers experienced implementing a 
school-based mindfulness program over time, especially 
any shifts that occurred as they developed attitudes 
toward embodiment of mindfulness. Participants 
included three health teachers from two high schools in 
one urban/suburban district who implemented Learning 
to BREATHE over 1-4 semesters. Data included in-
depth interviews over 12-20 months before, during, and 
after implementation and professional development. 
Results show each teacher experienced some tensions in 
embodying mindfulness, recognizing that some of their 
existing pedagogical practices or beliefs about effective 
teaching deviated from effective mindfulness 
facilitation. The shifts were: 1) teaching to facilitating, 
2) approach to classroom management, 3) interactions 
with and perceptions of students, 4) personal 
mindfulness practice. 
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